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Operator:
Welcome everyone and thank you for standing by. At this time all participants will be on a listen-only mode until the question and answer session of today’s conference. At that time, to ask a question please press star and then one on your touchtone phone and record your name at the prompt. 

This call is being recorded. So if you have any objections, you may disconnect at this point. Now I’ll turn the call over to Mr. David Johns. Sir, you may now begin. 

David Johns:
Hi. Good afternoon on behalf of the White House Initiative on Educational Excellence for African Americans. I want to thank everyone for joining us for our webinar today discussing opportunities to support students with disabilities and their families. 


Before we begin, I want to extend a special thank you to our wonderful intern Kenya Goods who’s worked tirelessly to insure that this would happen. As well as our Deputy Director Khalilah Harris. Both of whom are also on the phone. 


Gathered today are a couple of experts who I will offer brief introductions before asking each of them to talk specifically about opportunities for us to, again, support students -- in particular African American students -- with disabilities and their families. 


After we hear from each of our four panelists, we will pause and take questions and just engage in some general discussion to insure that the information shared is meaningful. 


Throughout the course of our conversation today where it’s then possible we will highlight where there are resources, information, data, grants, and the like that is relevant to the topic. And would encourage each of you both our presenters and those who have gathered to engage to do the same.

With that, I’m going to start by introducing TyKiah Wright. In addition to being the CEO and Founder of WrightChoice, Inc., she also serves as one of the members of the White House Initiative on Educational Excellence for African Americans President Advisory Council. 

She’s going to talk specifically about implications for a sect of in school support. And leverage both her personal and professional experience. Commissioner Wright are you prepared? 

TyKiah Wright:
I am. 
David Johns:
Awesome. Take it over. 

TyKiah Wright:
All right. Well, thank you David for that introduction. And welcome everyone that’s on the call. So I’m going to approach this topic as a person with a disability who was educated in the public school system and had a family that chose the option of a mainstreamed education. 


As I reflect on the work that I do today, I can go all the way back to the foundation of my education and realize that being mainstreamed was really the start of the concept of diversity and inclusion for me. 


We understand that it’s important to create the best possible environment for the learning and development of students with disabilities. But it is also important that families are educated on the long term effects of mainstream. 


Youths with disabilities that are mainstreamed demonstrate an increase in self-confidence, self-esteem, socialization, and an overall ability to compete in a non-disabled world.

So when you fast forward 12 to 16 years, these are the foundational skills that they will need to transition into post-secondary education and ultimately into the workforce.


But unfortunately a disproportionate number of African American students with disabilities who are not mainstreamed are held to lower expectations, less academic rigor, and lack the ability to analyze and think critically -- which lead to outcomes such as drop outs, arrests, lower employment status, and lower rates of self-sufficiency. You can advance the slide. 


So the role of the parent who’s family support is vital for all children and we know that. But the role intensifies for African American children with disabilities. 


For most families, this is their first experience with better education. So they have no frame of reference or no or very little guidance. Fortunately my parents were proactive and researched and understanding the laws and the basic rights of children with disabilities to receive a quality education. 


Then they put that baseline knowledge to the school system to engage them in a more meaningful and informed conversation. And as my parents reflect, they are convinced that my outcomes would have been drastically different if they were not actively involved and vocal throughout the entire pre K through 12 process. 


Because there were times when I would go to different schools that the administrator tried to steer me towards segregated classroom settings. And I can’t help but think if my parents were not involved and they were silent throughout that process, where would I be today? 

But the implications of receiving a mainstream education and having parental and family support are simply better educational outcomes - better education and employment outcomes for our youth. You can advance the slide. 


So fast forward in my life, after college I chose the entrepreneurial route. So I started a company called WrightChoice Incorporated located in Columbus, Ohio. And we are a workforce and leadership development organization. And one of our areas of focus is working specifically with college students with disabilities. 


But in the early years of the organization, we hosted college tours for high school students with disabilities -- mainly inner city African American students. And it was a mix of those that were mainstream and those that were not. 


Along with engaging the Special Education Teachers and Special Education Department, it was discoursing for us to know that the teachers were labeling the students. And they were categorizing them in the terms of who was college material and who was not college material. 


But for us, the main purpose of the college tours was exposure. And we really wanted them to experience an environment that they may have never seen before. And we were helping to create a mental picture of their future possibilities. And the reality is that most students that do not have plans for life after graduation were students with disabilities.

For the students with disabilities that did make it to the college campus, our organization WrightChoice prepares them for internship opportunities and other professional development activities. And I personally engage with companies who are interested in engaging their population and increasing the diversity in their employee base -- making sure that they are including people with disabilities into their workforce. 


But I’ll tell you what’s interesting. Because lately I’ve talked to a few employers and their question to me has been where are the African American candidates with disabilities? 


And I know that there’s one point - there’s more than 1.6 million college students with disabilities. But there’s a disproportionately low number of African American students with disabilities -- which have a direct effect on the number of African American students - college students with disabilities that are graduating and are taking gainful employment. 

But like everyone else, students with disabilities must be college and career ready. And that starts - in my opinion that starts with a mainstream education. And the reality is the good jobs will require more than a high school diploma. 


And when they have that quality education that is the first step toward self-sufficiency and a higher quality of life. Thank you. 
David Johns:
Thank you. I appreciate that TyKiah. Next we will hear from Dr. Lisa Thomas who is the Associate Director at the American Federation of Teachers.

Dr. Lisa Thomas:
Good afternoon everyone. Thank you David. Thank you. I appreciate the comments that were made by Mrs. Wright and echo many of the sentiments and share those. 


I come to this conversation wearing dual hats. I am also a parent of a child with an intellectual disability. She is 15-years-old. And also a mother of two other children. But I also serve as the Special Education Policy Analysist for the American Federation of Teachers. 


And so I have more than a vested interest in making sure that what is good not only for my child, but what is good for all children -- particularly African American students who are not bearing as well as they could and should under our current educational system. 


So today I wanted to talk about the necessity of having networks with support. It really does take a village to educate our children well. We must remember that educating a child does not begin and end at the doorstep of the neighborhood school and that we all share a collective responsibility to create safe, healthy, thriving environments in which our children can learn.


While this may be the ideal, it’s certainly not the reality. Especially for African American children -- as we know. It is especially not ideal for African American children with a disability. 


Leadership matters. I want to take just a few minutes to say that we have to make sure that we have leaders in place and structures that are not person centric. And what I mean by that is that often in my own personal experiences with my daughter in those environments where she thrives there were some key elements that were in place. 


We had a school building administrator that embraced inclusiveness and integrated the concept of inclusiveness in the practices and the belief systems of all of the educators, the support staff, and everyone that came into contact with my daughter and kids like my daughter and students overall. 


We have to have leaders who are knowledgeable not only about the policy and the compliance requirements of IDA but also knowledgeable about the needs of the students. And be informed as to how they can translate that knowledge into the practices of the educators that they supervise. 


We have to have leaders that are adaptive and culturally astute. I can speak personally about the fact that in the 15 plus years that my daughter has been in special education programming when there were challenges we could always trace it back to situations where the leadership and or groups of educators who were not as knowledgeable and or supportive or as inclusive as we needed them to be to meet the needs of my child and children that looked a lot like her. 


And so my goal here at AFT is to make sure that we are getting resources out into the field. Getting resources and training and making points of connection at multiple levels to help educators get the tools, develop the skills that they need to be consistent, to work with that student, and to provide those resources. 


And when that doesn’t happen, how do - in what ways can I use my roles both as a parent and a professional to bring this back to students centered programming?


This is essential for outcomes -- positive outcomes. And as Miss Wright alluded to if she did not have vocal parents -- and if I can speak on behalf of my daughter if she did not have vocal well educated parents who are essential to this process -- I would, you know, hate to think where she will be in a couple of years when she exits out of the program. I would be remiss in leading the audience to believe that this is essentially the responsibility of parents. It is everyone’s responsibility.


In the spirit of time, I just wanted to leave you with a checklist that I have developed and cold and tried to adapt it over the course of the years. But this is a communication checklist. This is a way to keep myself accountable as well as keeping the district and the district teams and IEP team accountable for my child and for other children. 


Do you know what my child needs? Who is responsible for the services for the students? And so the core marries asking the district, do you know who is responsible for the services that the students in your district or in your building or in your classroom needs? 


What happens if I’m not satisfied with the process? And I think Miss Wright alluded to having an understanding of what that process is. And if you’re not sure, who do you go to ask questions? 


What’s in my child’s record? Where is my daughter’s record? How do I access it? Many parents are not given the opportunity to have access to this information as they are coming into the special education process at different entry points. And so it is critical to ask these questions. 


And when no one is available to ask these questions, we need to know as parents as well as service providers how do we direct them to points of information. And I think Kristen will speak to that. 


Where can I get additional information and resources? And on the other side of the table, what other resources should the classroom teacher or the building administrator or the district what should they provide to help this process? 


And I think I want to end by saying that, again, remember this is all of our responsibility. And we need to help one another to figure out how to do this better so that we can change the outcomes that we’re seeing for our students of color. Thank you. 

David Johns:
I appreciate that Dr. Thomas. Before we introduce our next speaker Kristen Harper -- friend and colleague -- I want to highlight that on the Department of Education’s Web site -- www.ed.gov -- if you search family and community engagement you should find some tools that have been developed to help in this regard. 


The first is a set of rights which identifies our three core things that all parents and families should have access to -- including access to high quality early learning environments, meaningful K12 education opportunities, and affordable post-secondary opportunities.

In addition to that there are a list of questions that have been developed by some of or external stakeholders including UNCF, (unintelligible), and a few others that are designed to identify those questions that both Dr. Thomas and TyKiah Wright identified that will be helpful. 

Dr. Thomas if there are three questions that everyone should ask everyone who has a child who may have a disability or who are just a caring and concerned adult, what are the three essential questions that everyone should ask? 

Dr. Lisa Thomas:
The three essential questions should be how can you help me achieve the vision that I have as a parent for my child? And obviously you have to have a vision. And so you need to know -- as TyKiah mentioned -- what do you want for your child when the bus stops coming at the age of 21? 


The second question is what can I do to support what you’re doing in the classroom? And the third question is where can I get additional help and or support? 

David Johns:
Awesome. TyKiah would you have three to add as well? 

TyKiah Wright:
I would say that the three questions that I would ask is what -- again that has the same frame of questions -- as what are your goals for your children? Looking a little bit into the future, you know, is college an option? What are some of the employment goals for your child would also be one of the questions I would ask.

David Johns:
Definitely. Awesome. Thank you both. Next we will hear from Kristen Harper. Again, a good friend and colleague. Definitely a joy to work with. She was the female policy advisor at the U.S. Department of Education. 


Wears a number of hats. But today we’ll talk about specifically federal resources available to the poor students with disabilities and some of the things that this administration and our assistant secretary Michael Yudin have been able to accomplish. Kristen are you ready?

Kristen Harper:
I absolutely am. Thank you. So I want to just clarify I come to the table not just as a policy maker, but as an advocate and hopefully a partner to states and districts, you know, trying to make certain that all of our students -- including students of color and students with disabilities -- have access to school environments that are as safe and as supportive as possible. And that provide each child with the social, emotional, and behavioral supports that they need to succeed in their classrooms.


Unfortunately, we also know that for many children across the country and many schools across the country, we are seeing incredibly high rates of suspension, of expulsion, overflows for law enforcement, and other such disciplinary practices that are not only failing to, you know, provide students with the behavioral supports that they need and actually address the behavior that lead to the removal, but are also putting and placing incredibly barriers to success both in school and in life. 


So I want to take a moment just to clarify some of the expense of this issue. And then, you know, as David said jump into the support that the Department of Education and in concert with the U.S. Department of Justice and other colleagues have attempted to provide the field to really provide support around this issue. 

So I’ll start just by referencing the breaking schools rules study that was put out by the Counsel of State Governments back in 2011. A lot of incredibly important information went out in this document. 


We learned that, you know, when students with disabilities and all students whenever they are suspended or expelled that that’s associated with an increased risk of dropping out of school -- of, you know, not making it to graduation. 


We also know that’s associated with an increased risk of contact with the juvenile justice system. You know this was a study that made it very clear that both children of color and students with disabilities are at significantly increased risk of suspensions and expulsions with - in comparison with their peers. 

And as I noted earlier, the increase potential for a child to have contact with the juvenile justice system when they are suspended or expelled is nearly three times as likely as, you know, as compared to their peers that did not receive a suspension or expulsion. 


We learned more about this with the Department on Civil Rights data collection. I encourage you to look at the snap shots that we’ve done specific to discipline that just breaks down the rate of out of school suspension, expulsion, by race, by gender, and disability.


This first slide, you know, gives you a sense of what the out of school suspensions look like by gender and by race and ethnicity. And you can see that in particular African American boys are significantly, you know, high risk of receiving an out of school suspension -- nearly at 20%. 


And in general we’re seeing some alarming numbers. You know 10% - over 10%. So two or more races over 10% for American Indian Alaskan Natives. But we are seeing that our African American boys are really at high risk. 


And we also know that this risk increases for, you know, boys of color that have a disability. We’re not at 27% if, you know, for black boys, you know, with a disability. It’s up to 19% for black girls with a disability. 


But across the board we’re seeing increases. So it really does speak to the need to make certain that we’re providing supports that really address the social, emotional, behavioral needs of all of our children with disabilities. 


So just to get into a little bit of the support that we tried to provide the field on this issue. Again, this really has been a partnership between the U.S. Department of Education and Justice for about four years running now. 

One really critical resource that we provided the field in 2014 was the school discipline guidance package. Including a dear colleague letter that explained that schools may not discriminate on the basis of race in the administration of school discipline. 


A set of guiding principles just say a roadmap for how to improve school climates through an emphasis on prevention. Making certain that, you know, policies are appropriate and lay out consequences that are appropriate to, you know, an instance of misbehavior. And making certain that we are being - that any sort of policies are being fairly administered.


And just to again layout, you know, those three guiding principles. And this is really intended to be sort of a how to guide for policy makers for district officials school leaders. But for families we do think that this, you know, provides a really helpful tool to know, you know, what do we ask for when we’re seeing that, you know, a child may be unnecessarily removed from their classroom. 


You know how do we make certain that, you know, this child - that a school’s focus is always on prevention. Not simply reacting to any one instance. And then again, any response to child behavior is sort of appropriate to the circumstances. So, you know, definitely encourage folks to take a look at this in this document.


We have also put out a correctional education guidance package. I mentioned that those, you know, most of my discussion is going to be on school discipline for two reasons. 


One I mentioned earlier that any child - any time a child is suspended from a school there is increased risk of contact with the juvenile justice system. And then DOJ put out this correctional guidance package. 


Want to clarify that when that contact happens -- when a child is placed in a juvenile justice facility -- they need to continue to access, you know, high quality education services the same as any child in any, you know, traditional public school. 


But there’s also an element regarding discipline that needs to be understood in the context of JJ facilities particularly when it comes to, you know, students with disabilities. 


You know we’ve heard a number of stories about the use of solitary confinement when children are places in juvenile justice facilities. And under Title 2 of the Americans with Disabilities Act, residential facilities have to be so that they implement reasonable modifications to policies -- to practices -- to make certain that youths with disabilities are not placed in solitary confinement because of disability related behaviors. 


So, you know, just want to make certain folks know that this resource is out there. Again, critically important. Not to make - not just to make certain that any child placed in JJ is getting the resources that they need to reenter communities and continue on with their lives, but to make certain that they are not, you know, placed in solitary confinement or subjected to other sort of disciplinary practices that are really inappropriate for them.


We have also put out a toolkit on addressing the root causes of disparities in school discipline. And here we really focus on disparities on the basis of race and disparities on the basis of disability. 


Here we really sort of help folks to figure out okay how do you dig into your school discipline data to understand what’s going on. How do you understand the causes of those disparities and how do you create an action plan to address those disparities. 


We actually provide folks with a really robust tool to understand, you know, how do you go through your data? How do you organize it? How do you present it to stakeholders so that you can develop a plan of action?


Do want folks to make certain that they’re - do want to make sure folks are aware of our broader social media campaign. To make certain folks more aware of what’s going on in discipline. 


I will tell you the conversation, you know, with schools, with school stakeholders, becomes a lot easier when a community is aware of the problem. When communities are aware of the detrimental effects of suspension and expulsion. And we think it’s one way that we’d like to really push out this information and sort of make certain, you know, communities are on the same page is through, you know, tweets and Google hangouts and really try to push more and more information out there. Make it more accessible. 


And that’s our, you know, rethink discipline campaign. So be sure to be on the lookout for our Google hangouts. We will have a number of very simple -- very quick -- 20 minute conversations online in the future. So be sure to tune in and follow us at hashtag rethink discipline. 


The last resource that I’ll note is we have launched a really incredible - I want one after this. Apologies. But want to make certain people are aware of our new Web site -- ed.gov/rethinkdiscipline -- where you can access all of the tools that I have mentioned today. 


A number of our skill maps that show, you know, the prevalence of school discipline at the district level across the nation. Our guidance packages, places where people can access technical assistance, places where people can better understand how federal civil rights laws impact the administration of discipline, just an incredible resource. Please be sure to take a look. 

And the last piece, you know, I started with data, today I will end with data. Can’t begin to address this issue until you fully understand sort of the, you know, how widespread is the problem in our community. 


We have a number of still maps that are, you know, you can download them, print them, share them. But beyond that we have actually released a new data tool that allows any member out of the community to, you know, pull up the tool and actually click and zoom in on their particular district to understand okay what is the prevalence of out of school suspension in my community. 


And we have three maps. One that, you know, does all students, one map that dose students with disabilities, and one that shows the intersections with any race, gender, and disability. So you can look at black males with disabilities and black females with disabilities -- both of which, you know, incredibly important. 

Very useful resources for anyone that just wants to understand okay, so we understand the national, you know, issues but what does it actually mean for me in my school and my district?

So I encourage you to take a look, again, follow us on hashtag rethink discipline. There is plenty more to come. 

David Johns:
Thank you for that Kristen and for all that you do in your various leadership roles within the department. Last, but certainly not least on our panel is another friend and colleague.


He’s one half of the dynamic duo that are the Cokleys. Patrick Cokley is a Program Director at the U.S. Department of Education and also father to two beautiful children that I love so much. Patrick take it away. 

Patrick Cokley:
All right. Thanks so much David. And on behalf of everyone at the Office of Disability and Employment Policy, I want to wish everyone a happy National Disability Employment Awareness Month. 


Disability employment is something that we take seriously year round. But this is the time of the year where we have the opportunity to talk more about the importance of recognizing people with disabilities and making sure that our America’s workplace is an inclusionary place to work. 


And I’m very pleased with what I’ve heard thus far from all of our panelists to that end. As David mentioned, yes I’m also a person with a disability in addition to being the father of two wonderful children with disabilities. 

And what I wanted to talk about this afternoon were some of the things that we have learned specifically that are necessary in supporting young people with disabilities -- especially as they are transitioning from school to work or transitioning from secondary into post-secondary education. 


One of the things that we work on at the Office of Disability Employment Policy in addition to my program -- which is called the Workforce Recruitment Program which connects individuals with disabilities to opportunities for federal employment -- we also have several policy teams that focus specifically on the unique hurdles that are facing individuals with disabilities either as they go to work or as they are coming in and attempting -- as employers are attempting -- to recruit, hire, and retain people with disabilities. 


And one of the main tools that we are most proud of that is a mainstay of our youth policy center is called the guidepost for success. This is done by National Collaborative on Workforce and Disability for Youth. And in these guideposts they identify five elements that are essential for all youth, but including youth with disabilities to effectively transition into post-secondary education and employment. 


And the guideposts themselves -- the five guideposts -- are school based preparatory experiences, career preparation and work based learning experiences, youth development and leadership, connecting activities, and family involvement and support. 


We’ve already spoken actually about almost all of these guideposts throughout the supports from the first - our first three panelists. And many of the things that we’ve talked about -- the family engagement, understanding preparation, having activities that support young people with disabilities -- all of these things are already woven into the best practices that we’ve all mentioned. 


And when it comes to employment, we’ve even noticed a couple of these guideposts that really sort of stand head and shoulders above the rest. Especially when considering how employers are supporting people with disabilities. 


One I did want to speak of specifically was of course career preparation and work based learning experiences. This is of course the idea that exposure to career opportunities that ultimately can lead to information about educational requirements, entry requirements, income, benefits potential, asset accumulation, I’ll just say it in a basic way. 


You know we are all aware that when you have the opportunity to expose a young person to something they tend to soak that information up. And if you want a young person to be able to have a job or to go to college, the best way to get them engaged is to send them to a college and send them to a job. Exposing them to those sorts of opportunities lead them down that path of information of educational requirements.


Additionally, what we’ve also learned is that training designed to improve job seeking skills and workplace basic skills -- these are also sometimes called soft skills -- are very important.


Soft skills especially is something that we’re seeing be very big as far as it relates to employers and young people with disabilities. The advent of email, the advent of social media, and new communications tools has made it so that the communications between with disabilities - people -- excuse me -- in the workplace in general has changed. 


Now add to that that you may be talking about a new staff member or young person with a disability or even an older staff member who’s aged into disability and there can be a lot of hurdles to communication. 


So what we’ve done - what our youth policy team is specifically focused on is training called soft skills that attempt to take young people with disabilities who are moving into the workplace and make sure that they receive some of those basic conversations that you get about how to go to work -- how to communicate at work.


It includes higher level functions like finding mentors and some significant work based and career planning. But it also includes some more basic functions that we may even have already taken for granted like how to speak at a meeting, how to communicate when you’re going to be late, how to effectively have a conversation with a supervisor or with a peer.


And all of these things are very much tied into the success of the young people with disabilities. Especially as it relates to work. We’ve even seen several examples of employers starting to implement their own soft skills curriculum that are tied in with onboarding. 


And if anyone is interested in learning more about soft skills, we have a whole series called Soft Skills for Success which is available on our Web site at www.dol.gov/odep.


One of the other guideposts that has become essential for positive employment experience has also been youth development and leadership. And again, these are points that we’ve already touched on or that even in a cultural sense we’ve always known these points to be true. But it’s always fun to have the research sort of be there to back you up.


And with youth development and leadership this includes mentoring activities designed to establish strong relationships with adults through formal and informal settings, peer to peer mentoring opportunities, exposure to role models in a variety of context, training and skills such as self-advocacy and conflict resolution, exposure to personal leadership and youth development activities -- and this includes community service, outside service. 


Many times individuals with disabilities are viewed as the subjects of service. But it’s very much important for any young person with a disability to be reminded that they too also can provide service and participate as service providers. And also, opportunities that allow youth to exercise leadership and build self-esteem.


One of the most interesting things about youth development and leadership too is in the mentoring piece we’ve also learned that students in order to reach success not only need mentors with disabilities, but they need multiple types of mentors. 


That includes people without disabilities, that includes people of different career levels, and we found that in the workplace these sorts of things lead to success. 


Because of this, mentoring also remains one of the key activities that we suggest to employers in order to engage and work with their employees with disabilities and move them forward to success. Mentoring is always a key element of that.


So one of the things we wanted to talk about is what’s working? What’s actually happening out there in the employment realm? What are employers who are becoming successful with individuals with disabilities and engaging individuals with disabilities, what are they doing? 


And on our Web site in recognition of the 25th anniversary of the ADA we actually created a piece called 25 on 25 that talks about 25 suggestions and best practices that are happening in the employment realm right now for the engaging of individuals with disabilities. 


And these ones that I’m listing today are not the top five. But they are five that I thought would be appropriate for our conversation today. And one of those effective tactics, of course, executive level engagement. 


One of the exciting things that I think we’ve all come to learn is that without the sign off of leadership, it’s very difficult to get things done. And then to really make sure that you’re creating a workplace that is inclusive of all people, we have learned that the supervisors, the leadership, the CEOs, have to be engaged on this.


They have to see it as a priority. They have to understand that inclusion as it relates to individuals with disabilities or any diversity category is something that is key to their success. And without their engagement it will just be a rubber stance. So finding that executive buy in and getting that is a key piece to making sure people with disabilities have a solid experience in the work place.


One of the other pieces what’s effective is mentoring. Workplace mentoring practices are very big. They definitely make sure that individuals with disabilities have opportunities not only just in getting recruited and retained, but also moving toward advancement. 


And we’ve seen this happen, you know, at the corporate level as it relates to moving into leadership. And it’s certainly something that’s key for any young person who is still learning about the workplace. Especially learning about the workplace and managing their own disability.


Another key piece is accessible technology. Now we’ve talked a little bit about - we’ve heard before maybe about 1/5 of technology, but accessible technology is key to creating an environment that is inclusive of all people of all abilities. 


We often have conversations with employers that say well, you know, what do I need to do? Do I - is it expensive? Do I have to buy a lot of this equipment in order to hire people with disabilities? And the reality is that you don’t. 


Our data tells us that most accommodations for people with disabilities don’t cost a thing. The most common accommodation is actually flexible time. And any other accommodations tend to cost $500 or less. 


But what’s key about that conversation is understanding that it’s not about the money, it’s not about the effort, it’s really that if we work to build a workplace that is accessible to all people, then those questions about extra spending or prices or even flexible time would go away. 


And one way that we can do that is we move into a world that is more technological -- it’s based more on computers and the Internet -- is to make sure that technology that we purchase is accessible for as many people as possible.


Inclusive programs is key. And by inclusive programs in this sense we mean making sure that employers are using programs or making sure that all programs are inclusive of all people.


Oftentimes when we talk to employers they say okay, well I want to bring in individuals with disabilities. And we say okay, great. And we might tell them about the program that I run called The Workforce Recruitment Program -- which is a database of individuals with disabilities that are looking for federal employment. 


And an employer will say that is a wonderful program. I’m going to create a special program that works totally to that end to engage people with disabilities. And normally what we’ll say right there is, you know, that’s a great sentiment. 


But rather than create a special program for people with disabilities, why not make sure that people with disabilities are being engaged in the programs that you currently have? Making sure that programs are inclusive is one of the key elements that we’ve noticed. 


And it does a couple of things. First, it take disability off the special shelf. So it’s not seen as an other category. And I think we’re all aware that any time you try to create separate systems in this country, it doesn’t quite work out as well as you want it. 


The best thing to do is to create a system that is inclusive of all people. Inclusive programs also have more longevity than a special program. If you make sure that you have an internship program, a mentoring program, a hiring program, or an executive leadership program that is also inclusive of people with disabilities then you don’t have to worry about going and working on that again and again. You can make it cemented as part of all of your development. 


And then one of the last effective things that I wanted to touch on is the use of affinity groups. We’re seeing this in multiple areas of employer employment. We’re seeing it in the federal government as well as the private sector. 


And these are basically groups of individuals that represent any demographic. They may be groups for African Americans for Asians, Pacific Islanders, for individuals with disabilities. As well as groups for septuagenarians in the workplace, new hires that have just come on board, or individuals who work specifically in tech.


These groups are a great way for individuals to be able to have a safe place to either learn about the workplace environment as well as discuss issues of the time. And even more so these groups can be resources for executive who are looking to learn about the specific challenges that their employees are facing as they are working towards whatever end. 


And then though I didn’t say -- I’ll go back -- the most effective practice obviously -- even though it’s not listed here -- is hiring a person with a disability. There is really nothing better to promote the inclusion or nothing that can be done to make a workplace more inclusive than to add in individuals with a disability to your workplace. 


A culture of inclusion is actually one of the key elements in supporting anyone. Oftentimes we have employers come to us at ODEP and say well what’s the one thing that I can do? What’s the one thing that’s most important? 


Is it technology? Is it access? Is it - do I need to build a ramp? And we tell them that, you know, you can do all of those things, but the key is to make the decision that an inclusive workplace is what you would like to have. That it’s important to your business. And then once you do that, every decision that you can make can stem off of that point. 


And we’ve learned that organizations that value and appreciate each person for the individual differences and experiences benefit from those diverse perspectives. And creating an inclusionary culture isn’t a difficult process, but it does require the same amount of forethought and planning that you would put into any bit of workplace success. 


I think that gives us a nice overview. I look forward to answering any questions and speaking more about the Workforce Recruitment Program -- which as I mentioned, connects individuals with disabilities in colleges and universities to opportunities for federal employment. Thank you. 

David Johns:
Patrick and - thank you for that first of all. Patrick and Kristen, before we open it up to questions from those gathered on the phone I have two questions. One when individuals, parents, students themselves have challenges accessing resources and or getting questions answered, what steps should they take? 

Patrick Cokley:
Sure this is Patrick. At the post-secondary level obviously, you know, we work very closely with a lot of career and disability services offices. However, we also at ODEP maintain a significant amount of resources to support not only young people in transition as they’re transitioning from school to the workplace, but also individuals with disabilities who are currently at work that might have questions about either accommodations or services.


I’ll mention two. One is the National Collaborative on Workforce and Disability for Youth. Their Web site is www.ncwd-youth.info. And they are a wonderful resource if you are a young person looking to learn more about what you need to do in order to basically prepare for work. As well as if you are a family member or a program manager that specifically supports young people with disabilities. 


The other resource that I’d like to mention is also the Employer Assistance and Resource Network. This is our employer technical assistance center that works directly with any employers that are looking to make their workplace more inclusive of individuals with disabilities. 


And from there you can link out to place like the Job Accommodation Network -- which has information on resources about accommodations. Or even go directly to us at the Office of Disability Employment Policy at www.dol.gov/odep.

David Johns:
Thank you. Kristen do you have anything to add to that before we open it up?
Kristen Harper:
Sure. When it comes to discipline, you know, we’ve worked really hard to create a single space where anybody could go for more information. You know not just schools, not just educator, but also, you know, parents and students. 

And right now probably the most powerful page for parents and students is the Know the Law section of the ed.gov/rethinkdiscipline site. You know if anyone -- anyone at all -- feels that, you know, a school is discriminating on the basis of, you know, race, color, national origin or disability you can file a complaint with either the Department of Education Civil Rights Office or with the U.S Department of Justice’s Civil Rights Division. You know the Web site, you know, provides, you know, the links and information you would need to do that. 


But in general, you know, with - at the school level, you know, the first steps should always be to speak up and when that doesn’t work, be sure that you’re fully equipped with the law and that page has, you know, a number of documents -- resources -- to help explain, you know, what the law means -- go through Title 4, Title 6 which deals with, you know, discrimination on the basis of race. 


You know what does, you know, what are the obligations under IDEA -- Title 2 of ADA. You know and all the different, you know, guidances that we’ve put out there just on, you know, school’s obligations, you know, under civil rights laws and how they relate to discipline, that’s all there. 


But, you know, beyond the loss of any sort of suggestions, you know, that you can - that you might want to take to the school and say you know what, there really needs to be an increased focus on prevention. You can provide, you know, the information on that page to school leadership and to educators at least at the beginning point for a conversation. 

David Johns:
Awesome. Thank you. Khalilah or Kenya do you guys have anything to add before we open it up? 

Khalilah Harris:
No. Thanks David. 

David Johns:
Awesome. Operator will you open it up for any questions from those on the line? 
Operator:
Yes, sir. Thank you. We will now begin the question and answer session. To queue in your line for questions, please press star and then one on your touchtone phone. 


Make sure your phone is not muted and record your name clearly when prompted. Your name is required to introduce your question. To withdraw your question in queue, please press Star 2.


One moment for the first question please. Oh, we have one question in queue. Let me just get the name. We have the first question from Johnson. Your line is open. 
Valerie Johnson:
My name is Valerie Johnson. I’m in Rochester, New York. I actually do some educational consulting and just wanted to introduce the fact that the document was just released called The Educational Intervention for Children Affected by Lead.

That was done by the Centers for Disease Control and I was one of the coauthors. It was released April 2015. And what it did in an unprecedented way was took the CDC’s ACCLPP committee -- which was the advising committee on childhood lead poisoning -- and partnered with stakeholders -- which were the researchers, educational experts, and practitioners -- and looked at the cause of lead poisoning and the intervention that parents and stakeholders, doctors, teachers, policy makers, could use to begin the process early to identify these individuals as they enter the school system. 


And I know just from listening to all the panelists that the continuum for special education services starts from 0 through 21 -- and it may be 26 now. I just wanted to know if someone on the panel - if anyone was aware of that document.


And if when we look at specification services how are we able to navigate at whatever point we enter into the system with our student to respectively get them their screened appropriate public education. 

David Johns:
Thank you for that. Operator is there another question or comment? 

Operator:
Yes. We have a comment or question from (Charlene). Ma’am your line is open.

(Charlene Silvestre): Thank you. (Unintelligible) and so my question is about - my name is (Charlene Silvestre) and so I’m with Action for Better Future -- a community based organization in Florida. So actually these graphs show that most arrests and youth crime occur when the student from the measures in the mind of the student gets suspended. 


And actually the reason why then that happens based on our research about this matter is just the most of the parents do not speak the English like language and also (unintelligible) when the student gets suspended. 


They are not informed about that. Or they have to leave their house early in the morning and to go to work. And the kids and so the student just don’t go to school. And so the parents are not informed at all the problems. 


And so at this time if they’re on the street at their house and they get in trouble they have been arrested and so forth and so on. This is the big issue in South Florida mostly. And from what I know there is only one program to assist minority kids and to solve the problem. 


So I want to know do you have any resources that can serve communities of that position to access this problem. Because we got a parent -- a father -- that brought a son in and he’s very scared. And so we just cannot get the need agency then to address or to help in this matter. 

David Johns:
I’d like to open it up for our speakers to respond to both of the two questions that have been posed please. Anyone feel particularly compelled? 

Dr. Lisa Thomas:
Hi this is - David it’s Lisa Thomas. I would suggest starting at the neighborhood school. I know that, you know, there’s been lots of information that has been here. But obviously the first point of contact outside of the family would be a local school. 


And they should be able to direct you to parent information centers that are provided by the state or either local resources. So that would be my first suggestion.

David Johns:
Thanks. Panelists any additional comments? Any response to either of those questions or points raised? If not, while all of us are thinking Moderator is there another question or comment? 

Operator:
We show no further question at this point. Again as a reminder, to ask a question please press the Star 1 and record your name. One moment please. 

David Johns:
There’s also an echo. I don’t know if that’s a response of people having their phones on speaker. But if we could either mute our phones or pick them up that would be helpful. 

Operator:
We have two questions in queue. One moment please. First question in queue is from Valerie Johnson. Your line is open. 

Valerie Johnson:
Hi. I actually sent this question via chat. But I’ll put it out there. Is there discipline data that identifies discipline data and tools or school district and corrective actions? For example failing schools or failing school districts? 


Because these schools and districts have a disproportionate number of black and brown students. 

David Johns:
Kristen will you take that one? 

Kristen Harper:
Absolutely. So what’s really great about the civil rights data collection is you can look up discipline data not just for states or districts, you can look them up by school. I believe the link is ocrdata.ed.gov. 


Now we have these beautiful maps on ed.gov/rethinkdiscipline that, again, shows district by district, you know, the prevalence of out of school suspensions only. But if you go to, you know, ocrdata.ed.gov you can look up all kinds of discipline -- out of school suspensions, expulsions, school based arrests, referrals to law enforcement, but you do sort of have to look them up one by one. There’s no map that shows you school level information in the same way. 


We do not have in that data collection anything regarding corrective action plans unfortunately. But we do have, you know, a lot of rich data about some of the extent of the problem all the way down to district level. And all the way down to school level, excuse me.

Khalilah Harris:
And this is Khalilah Harris the Deputy Director here. Just to piggyback on what Kristen just said. If you happen to know the district is in corrective action that is the way you can connect the data. It doesn’t list them by corrective action. Especially since people are fluidly moving in and out of corrective action based on how quickly their cases are being resolved by the Office for Civil Rights.

David Johns:
Next question. 

Operator:
Yes. Our next question is coming from (Sylvia Younglad). Ma’am your line is open. 

(Sylvia Younglad): Hello. My name is (Sylvia Younglad) and I wanted to address the transitions. Mr. Patrick Cokley spoke a lot about all of the wonderful programs and things that are going on at the Department of Education -- U.S. Department of Education. 


And in our schools our transition programs that would be able to teach the kids what they need in order to be successful to get any benefit out of all of these programs and different things that you’re putting in place is not reflected in our transition plan. 


So kids now have very weak transition plans. If you pull any one from any number of states, I guarantee you they’re all going to read the same thing. Where do you want to work when you leave our school? Where do you want to live? And, you know, what is it you want to do? It’s very generic.


They don’t teach them soft skills. They don’t teach them the things that they need to be able to be successful advocates when they leave school. So as parents how do we get them to kind of implement that in there? Because there’s no - there are no - oh gosh. I’m sorry. I’m having a blank right now. 


There’s no recourse for it. Because if you cannot say that there’s any loss of educational benefit, you can’t take a district to due process. You can’t file a complaint.


So when transition plans come into play, there’s really no resource for it if there’s not a strong transition plan in place. And as far as leadership teaching our kids to be leaders and being able to advocate for themselves when they leave school, there’s no opportunity for that for our kids while they’re in school. 


Because here in California, we have Community Advisory Committees on special education that are supposed to have kids with special needs on the actual committee and we can’t even get districts to send over kids to be appointed to be on it. Because there’s all kinds of different reasons that they can’t be on it. 

Patrick Cokley:
Sure this is Patrick. And you’ve actually highlighted a lot of really great points. And one of the reasons why the IUTA center has spent so much time in determining the pieces that would be successful for young people with disabilities. 


The first thing I would do is first direct you back to our UTA center. Specifically in the state of California they have a broader network that can specifically talk to you about resources and connections that are available to further engage young people with disabilities in transition. 


And since you’ve already highlighted where some of the hurdles are, they can even give you some advice specifically on, you know, sort of what process you can do.


And the guideposts come out of that sort of discussion. I do know in California that they used to have a very functional youth leadership forum, which was also another resource for young people with disabilities to begin the process of learning more about leadership. 


And in turn they were supposed to come in and basically create further engagement for other individuals with disabilities. But I think more than anything your comments really highlight the fact that all of those pieces that we talked about -- the youth development leadership, the career focused planning, the mentoring -- all of those things are so important in the development of every young person’s life. 


And that’s also why we’ve even created a couple of resources for parents and for support groups to also think about what they need to do. But you’re absolutely right. It is a significant hurdle and it’s a heavy lift for all individuals who are supporting young people with disabilities.


And one of the reasons why we’ve put those resources out is so that if there are programs that you’re aware of that seems to be lacking in certain elements, you can take the guide -- or the guideposts or this framework -- to them and not use it to say to castigate the programs, but say look why don’t you build in these elements as well? Because this research says that this is what’s necessary. 


And then it’s not just your lone voice advocating for young people. 

David Johns:
Thanks. Are there any other questions or comments as we wrap up? 

Operator:
Oh, we show no further question in queue at this time, sir. As a reminder, please press Star 1 if you would like to ask a question and record your name. 

Khalilah Harris:
I think because we are over time and we want to be respectful of time, we started about 6:05 or 6:03, let’s close the call at this time. I want to make everyone aware that we will be forwarding the transcript of this call as well as the slides used by presenters to everyone who RSVP’d for the event. 


So if you have a friend or a colleague or a community partner who registered but could not participate, they will also get the information. It will also be posted on our Web site at www.ed.gov/afameducation. If you go to our event tab, you’ll find the resources available there.


So at this time, I want to thank our Commissioner TyKiah Wright, Dr. Lisa Thomas, our colleague Kristen Harper, and Patrick Cokley -- excuse me -- from the Department of Labor. We appreciate your remarks and resources shared. And thank everyone. Have a great evening. 

David Johns:
We also want to thank again last but not least Kenya Goods who is an intern in our office that has done a wonderful job helping to organize this. Please say thank you to her as you engage with her as well. Have a great day all. 

Operator:
That concludes today’s conference. Thank you for so much for your participation. You may now disconnect. 

Khalilah Harris:
Thank you (Tim). 

END
