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Presenter
Presentation Notes
Hello and welcome.  I’m Carmen Sanchez, and I work in the Office of Special Education Programs in the Department of Education.  I manage grants with non-profits who provide training and information to families of children with disabilities.  Today I want to focus on special education and how to support Hispanic families whose children receive special education and early intervention services.



Special Education  
 Approximately 7 million children receive early intervention 

and special education services in the United States  
 In some states and localities, as many as 12% or more of 

students receive special education services 
 Families of children with disabilities are friends and neighbors, 

and of every race, ethnicity, and socio-economic class 
 Almost 1.3 million Hispanic children received early 

intervention and special education services 
 ~25% of Hispanic students with disabilities drop out of school 
 ~56% of Hispanic students with disabilities receive a regular 

high school diploma 

3 

Presenter
Presentation Notes
As the slide states, approximately 7 million children from birth through 21 receive early intervention and special education services in the United States each year.  I will discuss the difference between early intervention and special education services in a later slide.  Disability is a natural part of the human condition, and children with disabilities are found in every race, ethnicity, and socio-economic class. Of those children with disabilities receiving services in the United States, almost 1.3 million are Hispanic.  The percentage of children with disabilities who are Hispanic is slightly smaller than the percentage of all children who are Hispanic.  We know that there is a significant achievement gap between students with disabilities and students without disabilities regardless of ethnicity.  And there is also an achievement gap between Hispanic students and all students. In spite of getting services to help them grow and learn, about a quarter of all Hispanic students with disabilities drop out of school, and only over a half receive a regular high school diploma. Hispanic students with disabilities face significant challenges to achieving their full potential.   Helping families learn how to advocate for their children with disabilities, and in turn help them help their children advocate for themselves, is one piece of improving educational outcomes for Hispanic students with disabilities.



Individuals with Disabilities Education Act 

“(c) (5)Almost 30 years of research and experience has demonstrated that 
the education of children with disabilities can be made more effective by- 

 (A) having high expectations for such children and ensuring their access 
to the general education curriculum in the regular classroom, to the 
maximum extent possible, in order to--  

  (i) meet developmental goals and, to the maximum extent possible, 
the challenging expectations that have been established for all children; and  

  (ii) be prepared to lead productive and independent adult lives, 
to the maximum extent possible;  

 (B) strengthening the role and responsibility of parents and ensuring 
that families of such children  have meaningful opportunities to 
participate in the education of their children at school and  at home” 
(IDEA Section 601, Findings) 
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Presentation Notes
The Individuals with Disabilities Act, or IDEA, is the law that governs how children with disabilities receive services to help them grow and learn.  The purpose of the Individuals with Disabilities Education Act is to provide children with disabilities with a high-quality education and supports, to prepare them to lead as productive and independent lives as they possibly can.  Until 1974, when the precursor to IDEA became law, children with disabilities did not have to be taught in the public schools. Having high expectations for children with disabilities is crucial to providing proper supports and a quality education.  Family engagement is an important piece of IDEA, as you can see in this quote from the Findings section of the law.  Research shows that engaged families are their children’s best advocates, often searching out information and opportunities that can significantly improve outcomes for their children. We can help parents have high expectations for their children by strengthening their role and responsibility for their children’s education and helping them meaningfully participate in that education.



Early Intervention and Special Education 

 Early intervention serves infants and toddlers, birth up to 
3 years of age, 
 Through interagency coordination 
  As stated in Individualized Family Service Plan 

(IFSP) 
 Special education serves toddlers, children, and youth, 

ages 2 to 26 
 Through educational agencies 
  As stated in Individualized Education Program (IEP) 
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Presentation Notes
IDEA also recognizes the importance of providing support and services to families from the moment a child with a disability is born.  Early intervention services provide services to children from birth to three, through an Individualized Family Service plan and interagency coordination.  Notice that it’s a family service plan, because you can’t help infants and toddlers without supporting their families.  Special education services are provided through an Individualized Education Program, or IEP..  Both IFSPs and IEPs are meant to be individualized, targeted to the needs and the strengths of that particular child.In order for an infant or toddler to receive early intervention services, the child must meet the eligibility criteria established in IDEA and by their state.  And services to help an eligible infant or toddler must be provided in the child’s natural environment, that is the place where the child would be if he or she didn’t have a disability.  What that means, is that for most infants and toddlers, services will be provided in the home or child-care.  In order to be found eligible for special education services, a child must be classified as a child with a disability under at least one of thirteen disability categories and be found to need special education services.  Limited English proficiency cannot be the determining factor to find a child eligible for special education.  And services must be delivered in the least restrictive environment, which is defined in the law as “To the maximum extent appropriate, children with disabilities, including children in public or private institutions or other care facilities, are educated with children who are not disabled.”  Both early intervention and special education are complex systems, with complex procedures and safeguards to protect children and families.   All families need information and training to navigate these systems, but cultural and linguistic differences and immigration status may make the need for information and training more acute for some Hispanic families.



Families Are Part of a Team 
 Identification and referral 
 Evaluation 
 Eligibility 
 Development of  IFSPs and IEPs 
 Settings and placement for service delivery 
 Provision of services 
 Review of  IFSPs and IEPs 
 Transition 
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Presenter
Presentation Notes
IDEA lays out a series of steps to follow from the moment that a disability is suspected to when a child stops receiving special education services.  Family engagement is emphasized throughout these steps, from when a child is first identified and referred to services, through evaluation, determining if the child is eligible for services, the development of the individualized family service plan (IFSP) and Individualized Education Program (IEP), decisions regarding how and where the child will receive services, and planning for transition after IDEA services end.  IDEA also stresses the importance of having children with disabilities learn and grow alongside their non-disabled peers. Families that are informed and involved in their children’s growth and learning connect their children with disabilities to the wider community, helping their children transition from home to school and from school to postsecondary education, employment and independent living.  Evidence-based practices in providing early intervention and special education services stress the need for systematic, multi-level approach to family engagement, an approach that is based on family strengths, and trust and respect between professionals and families.  Such an approach must 1) Value family members’ skills and knowledge regardless of their educational, socioeconomic, linguistic, or cultural backgrounds;2) Provide information, education, and training—to both families and professionals—for improved engagement and partnership; and3) Create multiple opportunities for engagement.Keeping these principles in mind is necessary when working with Hispanic families, particularly those families whose primary language is not English.  Professionals  need to be attentive to not only the challenges that the families bring with them but also their significant strengths. By engaging families in meaningful and culturally appropriate ways, Hispanic families can be empowered to exercise their rights and advocate successfully for their children and their needs. 



Hablando de Educación Especial  
 IDEA defines “native language” as the “language normally 

used by the individual or, in the case of a child, the 
language normally used by the parents of the child” (Sec. 
602 (20)) 

 IDEA requirements to provide parents with key 
information in their native language 

 OSEP English to Spanish Translation Glossary provides a 
way to consistently translate special education terms into 
Spanish: www.neparentcenters.org/glossary/  

 Parent Training and Information Centers in every state 
 30 Community Parent Resource Centers 
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Presentation Notes
Another important aspect of IDEA is the requirement that families receive important information in their native language.  Key information includes notice of meetings, notice of proposed changes to services, and evaluation information.  Parents can provide informed consent to having their child evaluated or receive services or any other changes only if they have the knowledge they need to provide that consent.  The law also requires that an school or agency take “whatever action is necessary to ensure that the parent understands the proceedings of the IEP Team meeting,” including providing interpreters for families whose language is not English.  Spanish-speaking parents need to feel empowered to ask for an interpreter to help them actively participate in making decisions for their children.  Because special education and early intervention have a language of their own, the Office of Special Education Programs worked with a grantee, the Statewide Parent Advocacy Network in New Jersey, to develop a glossary of terms to help translators translate words common in early intervention and special education into Spanish, in a way that could be understood by Spanish-speaking parents from a variety of Latin American countries.  The terms were tested by focus groups of diverse Spanish-speaking parents before inclusion in the glossary.  While at times the words are not standard Spanish, Spanglish if you will, they are understandable by almost all Spanish-speaking families.  One caveat:  the glossary does not provide legal definitions for the terms nor explain the terms,  but can be useful in providing consistent translations.  We hope that as the glossary is used by more and more translators, families who move from one area to another can be exposed to consistent language wherever they are.  The glossary is not enough to train and educate Spanish-speaking families of their rights under IDEA and effective education practices.  Most of the terms require OSEP also funds at least one parent training and information center for families of children with disabilities in every state, DC, the Virgin Islands, and Puerto Rico.  These centers must provide information and training to families who contact them, including families who suspect that their child may have a disability or whose child may have been inappropriately identified as a child with a disability.  All parent training and information centers must have plans in place for providing information to parents who don’t speak English, and must provide services to families regardless of their education levels or immigration status. Most parent training and information centers have at least one staff member who speaks Spanish.  In addition, 30 community parent resource centers throughout the country serve targeted communities where parents are unserved or underserved because of many factors, including race and ethnicity.  10 of those centers serve predominantly Hispanic neighborhoods.  We will be hearing from one of them in the last half of the presentation.  

http://www.neparentcenters.org/glossary/


Supporting Hispanic Families 

www.parentcenterhub.org 
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Presenter
Presentation Notes
The graphic shows the home page for the Center on Parent Information and Resources.  In the middle of the page is a picture of a child kissing his mother.  Next to the picture is text that says, “Featured Resource.”  A ribbon on the top and text and pictures on the bottom link to the resources on the site, a listing of parent centers, and a listing for the parent technical assistance centers.  A search box is in the right-hand of the picture, as are links to Facebook and Twitter.The Office of Special Education Services also funds the Center for Parent Information and Resources, a national center that serves as a one-stop shop for families looking for resources on Special Education and also looking for their parent training and information center or community parent resource center.  The center’s website is at www.parentcenterhub.org.  You see the home page here.  Following the link to resources leads to a page with many links to disability and education topics.  In addition, topics in Spanish are listed in Spanish.  As of now, the website has 112 resources in Spanish for families.  Another link is to a listing of the States’ parent training and information centers and the community parent resource centers, to connect families to their State and local resources.  If you work with Hispanic families, I recommend that you bookmark this page since it contains a wealth of information.  



Contact Information 
 David Emenheiser 
 David.Emenheiser@ed.gov 
 202-245-7556 
 www2.ed.gov/about/offices/list/osers/osep/inde

x.html  
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Presenter
Presentation Notes
I appreciate this opportunity to connect with you all and spread the word about the resources the Department has to help families of children with disabilities, including Hispanic families.  I welcome your questions before we move on to Lauren Bustos-Alban from Parent to Parent of Miami.  

http://www2.ed.gov/about/offices/list/osers/osep/index.html
http://www2.ed.gov/about/offices/list/osers/osep/index.html


Supporting Hispanic Families  
Parent to Parent of Miami  
7990 SW 117 Ave. Suite 200 
Miami, FL 33183 
www.ptopmiami.org  
  

Lauren Bustos-Alban, Advocacy & Training Manager 
  

http://www.ptopmiami.org/


Community Parent Resource Center  
  

• Funded by OSEP in 1988 to serve Miami-Dade and Monroe Counties 

• Secured additional funding from The Children’s Trust in 2004  

• Over 37,000 students with disabilities in our local school system  

• Receive over 1,400 calls a year  

• 50% of the calls are from families calling for the first time  

• 50% are families needing ongoing assistance 

• Collectively generate over 10,000 contacts a  year 

  

  

Presenter
Presentation Notes
One of the first 10 CPRC’s funded. 72% of the families we serve are Hispanic and half of those families are of LEP (36%)Ages of the Children Supported:0-2     8.3%3-5     24.3%6-14   51.15%15-22 13.65%22+    2.6%Community Outreach:African-American 7%Caucasian 10%Haitian 3%Other/Not available 8%



Number one request is related to school issues: 
• Evaluation 

• Behavior 

• Educational Placement 

• Transition  

• Navigating the legal, health and social support systems 

• Employment and Independent Living  

• Charter schools and school of choice options  

Presenter
Presentation Notes
Evaluation: request, timeline, process and results) Behavior:  suspension, Baker Act, FAB/BIP and services and supports Educational Placement: LRE, Inclusion and supplementary aidesLaws and regulations: provision of FAPETransition:  Early Intervention,  K-12 and college and career readinessNavigating the legal, health and  social support systems: Medicaid, SSI, med waiver and Financial Planning Employment and Independent Living Charter schools and school of choice options such as the McKay scholarship Hispanic families served by the Parent Centers have access to:The Spanish Glossary that was develop to help with the translation of IDEA termsParent Center Hub that serves as a host of information about all the parent centers funded by OSEP/as parents move from one state to the other they can find the support and the resource they need.This Hub also serves as a technical assistance site for parent centers looking for information in Spanish for the families they serve



Parent Centers provide information, trainings and 
support in Spanish: 
        … 

• Disabilities/Developmental Delays/Medical Conditions 

• IDEA  and Section 504 

• Face to Face meetings 

• Attend IEP meetings when families cannot advocate on their own 

• Help families develop action plans take to their IEP meetings 

• Coaching to build advocacy and leadership practices 

• Linkages to local, state and national resources 

Presenter
Presentation Notes
Based on our 2012 – 2013  Annual report: We alone had over 700 parents attend trainings 72% of these families were HispanicWe provided advocacy at 65 IEP meetings of which 80% were for Hispanic families who could not advocate on their own. 50 Face to Face meetings - 39 of these meetings were to support  Hispanic families with various issues including transition, educational issues related to IDEA ( evaluation – eligibility – placement - behavior), to review IEPs/504 Plans and to develop Action plansWe provide one on one coaching on an on going basis in an effort to prepare Hispanic families to advocate in there native language. We also help the families link to various local, state and national resources depending on the needs. 



Challenges in serving the Hispanic population: 
• Support must be more individualized due to the language barrier 

• Providing guidance within a foreign educational  system 

• Lack of supplemental services provided in native language 

Challenges faced by Hispanic families: 
• Unfamiliar with the educational system  

• Have never advocated at the school level 

• May not be able to help with the basics - reading and math 

• Work long hours 

• Parent involvement needs to be realistic  

• Immigration status  

 



Impact: 
 . 

• Hispanic  families with LEP increase advocacy skills in their native 

language  

• 95% of parents increase social supports after contacting our parent 

center 

• 92% of parents attending IEP meetings reported being able to 

effectively advocate for FAPE for their child  

• 94% of parents report they were able to advocate more effectively 

at their child’s IEP meeting  

  

Presenter
Presentation Notes
The Parenting Skills Checklist is an evaluation tool designed by Parent to Parent of Miami to guide the Education and Support Specialist develop an action plan of information, support and trainings for each new family that contacts the Parent Center and serves as a monitoring tool.  The tool is based on seven outcomes that are directly linked to IDEA . The goal is to help the families increase knowledge in one or more of the areas by the 90 day follow-up.  



Our Best Practices: 
 

• Parents calling have immediate access to assistance  

• Individualized information and  support  

• Complete a Parenting Skills Checklist  

• Complete a Special Education Action Plan (SEAP)  

• Minimum four contacts by the 90 day follow-up 

• Face to face meetings 

• Advocacy and coaching during IEP meetings  

• Small IEP workgroups  

•  Online Training Center  

Presenter
Presentation Notes
Calls are transferred directly to the Education and Support Specialists as they come in. The ESS themselves are parents of children with disabilities and provide Individualized information and support to the families. We complete a Parent Skills Checklist to help us guide the assistance that we provide to first time callersWe may also complete a SEAP (Special Education Action Plan) for families who have ongoing  need for support related to IDEA We have at least four contacts with families before doing a 90 day follow-upWe schedule face to face meetings when communication over the phone is not being productive or in emergenciesProvide remote advocacy and coaching to families during IEP meetings when needed via conference callWe limit IEP workgroups two families when they do not speak English and assist them in developing an action plan Our workshops are available during the week both morning and evening and on SaturdaysThe website and Online Training Center serves as an additional resource of support before meetings



Lessons learned:  
• Parent involvement is crucial to the wellbeing and educational 

success of every child 

• Do not assume  

• The majority of educators and parents are not well versed on 

special education laws, disability and best practices 

• Collaboration is key at all levels 

Contact Information: 

Lauren Bustos-Alban, Advocacy & Training Manager, lbustos-alban@ptopmiami.org 
Isabel C. Garcia, Executive Director, igarcia@ptopmiami.org 

305-271-9797 
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